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Australian JOllrnal of Teacher Education 
BOOK REVIEWS 
LEADERS AND THEIR LEARNING 
compiled by B Evans (1993) for 
Department of Employment, Education and 
Training: 
Commonwealth of Australia 
The text Leaders and Their Learning, is an 
outcome ~f the National Project on Leadership and 
Management Training for Principals. 
The challenges facing pri~cipals ar~ cla.rified as 
restructuring, changes m orgamsatIOn and 
funding, curriculum, assessment of students and 
acquisition and appraisal of staff. (v). A concern 
expressed is, Are educational leaders prepared for 
these changes? (v) 
The foci suggested in facing these changes ~re that 
the work of principals must address teaching an.d 
learning processes for. s~dents' .success (3). This 
incorporates areas of Justice, SOCial class, c~lture, 
gender and special needs (3), an unders:andm~ of 
national and international trends, and mcreasmg 
partnership formalisation (4). 
To assist principals, the rela~ionshi'p. between 
leadership and management IS clanfIed. The 
former encompasses vision, clarification of .g?al 
achievement, consultative measures of decIsI~n 
making and creating an atmosphere wher~m 
learning and empowerment occur (4), .w~Ile 
management ensures practic~~ and ~r~amsatlOn 
reflect planning, accountabIlIty, ef~IcIen~y and 
effectiveness (4). The areas for conSIderatIon for 
professional develo,Pmen.t by principals are 
identified as fmancIal development, 
entrepreneurship and restructuring. 
Within the National Project, principals indicated 
five leadership styles as important - organis~tional, 
educational, cultural, political and reflective (8); 
these styles demand a combinatio~ of 
understandings and skills (8). EducatI?nal 
leadership demands knowledge of edu~atlOnal 
change, courses, learning processes, c~rnculum, 
assessment, policy and natIonal i?lobalIssues, and 
instructional technology. Skills needed are 
interpretation, articulation, reflection, evaluation 
and technological competence (8-9). 
Organisational leadership requires knowledg~ of 
organisational change, structures, ethICS, 
networking, reform, empowerment, an~ morale 
with some of the skills required bemg self 
reflection, co-operation, liaison, power sh~ring, 
morale boosting, policy in action, and sharmg of 
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expertise (12). Cultural leadership entails 
knowledge of a school' s et~os ~nd culture . 
requires analysis, co-ordmatIOn~ 
diagnosis, planning and resolutIOn 
Political leadership entails knowledge of 
societal trends, future directions, policy 
administrative priority and negoti~t~on 
with the ability to engage, mO~Ihse, 
nurture and communicate as some Important 
(17). Reflective leadership requires knowledge 
one's own characteristics and theories 
leadership thus allowing for ana~ysis and . 
skills to be practised (18). ReflectIve leadership 
seen to influence choice of profes 
development activities wh.erein 
planning, support,. reflectIOn,. feedba 
networking are establIshed (22). It mvolves 
modes of practice which incorporate knowledge 
theory and research. 
It was the concern for quality profe 
development which initiated the establisI:ment 
the National Project on LeadershIp 
Management Training For ~rincipals. The 
suggests possible courses avaIlable for 
development and gives samples of recent 
the area. It is a worthwhile text for 
initiatives as an individual principal or for 
with others in regional leadership ventures. 
be important for principals to share and 
progress and worthwhile exper~ences, 
acknowledge difficulties expenenced 
develop professionally within the 
suggested in Leadership and Le. anun.g. 
text might provide case studIes of --::-~;-" 
experiences. 
E Jacqueline McGilp, Australian 
University (Victoria) 
Maureen Michael, St Andrew's 
Glasgow, Scotland 
J.B., and Moore, P.J. (1993). Processes of 
ing (3rd ed). Sydney: Prentice Hall. 
typical introductory educational psychology 
is a North American concoction. Themes from 
psychology, cognitive psychology, 
theory and social psychology are 
""'!lIL'''''- in these books, and much else besides. 
from US classrooms predominates nearly 
terpretations of the teaching-learning matrix. 
authors of these volumes pander to every taste 
the texts contain a little of everything to satisfy 
dispositions of teachers and students. These 
are usually given copious space on the 
shelves of most academics working in the 
so, all is not well in this area. The American 
of the reality of educational psychology 
lacks subtlety and coherence, possibly 
the subject matter is so diverse. The 
are often scathing of those who have 
previously about educational psychology 
and Burt are usually criticised at length) 
views of practising teachers are also 
(they are said not to understand what 
has to about critical issues). The 
pede:str:ian account of elementary 
in a colourful magazine-
this is a pity because the American 
(particularly the Journal of Educational 
ublished by The American 
ICnUllJl'.lCcU Association) reveal the lively and 
nature of the subject area. 
this text any different? Do Biggs and Moore 
more than our cultural cousins? Do 
better than the Americans at their own 
I believe they do. The text is lively and 
In many ways the book's organisation is 
(the topics learning, memory and 
:lll:","llLt: dominate many pages), in other ways 
so especially in the treatment of metacognition 
motivation. Overall, the arguments in the book 
.well stated and supported by important 
findings. 
most admirable aspect of this book is its focus 
current issues of interest to novice students of 
UC(1l11JIL The authors are sympathetic to the 
of beginning teachers in the everyday work 
onment. The work is closely tied to 
lUl()l!:lCCllissues that are of concern to teachers 
primary and secondary classes. The authors 
experience in the field and don't presume to 
to the uninitiated. The chapters on 
and teaching for better learning are 
challenging. The book also contains a 
ground-breaking emphasis on the 
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psychology of reading, a topic much neglected in 
books of this type. The chapters on intelligence and 
learning are comprehensive and cover the most 
contentious topics. Biggs's preference for. 
simultaneous and successive processing models is 
evident, but the issue is not pressed unduly and 
other points of view are given fair treatment. The 
componential theory is given due attention and its 
educational implications of this view ar~ discussed 
at length. . 
The book has a lively style. It has been written with 
university students in mind and the authors have 
used an informal language to explain much of the 
content. There are many inserts in the text (boxes, 
motivational diversions and accounts of relevant 
research) to keep a reader's interest. The text has 
advanced organisers at the beginning of each 
chapter to focus the attention of instructors and 
students. Some of this material in the text can be 
adapted to form the basis of a good visual 
presentations (which may be used as overheads for 
class). The chapter summaries are particularly well 
done and a useful guide to the arguments 
presented in the text. The activities at the end of 
chapters are clearly organised and of good value to 
the university staff member looking for tutorial 
material to guide learners in class. The instructor's 
manual has also been compiled with care and 
should be a real help to the busy lecturer. The latter 
is a comprehensive package and contains much 
that will be helpful in interpreting the major 
themes of the book. 
One or two other features may influence the book's 
selection as a text. Students in their first year of 
university will not find it an easy read. There is an 
expectation (implied or otherwise) that the 
students of this text have a sound understanding 
of basic psychological concepts. For example, the 
book contains rather pointed criticisms of Piaget's 
theory, but it does not include a comprehensive 
exposition of his theory. If Piaget had been treated 
previously in other courses the approach is 
justified. If not, students may flounder in trying to 
understand the complexities of the authors' 
arguments. In my view it is a text for upper-level 
undergraduate and Dip Ed courses and not a book 
for first year undergraduate students. 
Some aspects of the text may cause irritation. I was 
somewhat concerned by the uncritical adoption of 
constructivism as a theoretical direction for much 
of the book. This doctrine (in part derived from the 
views of Kuhn) had received almost total 
acceptance in many fields of education and 
psychology. Constructivism extends into matters 
of primitive epistemology (What can children 
know of the world? and What is their view of 
61 
